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Introduction & Motivation Sample Problem: Energy Contour Map (Pre & Post-test) Results & Test Statistics (N=167)
- Learning goals evaluated: Statement of the Problem (Appears on pre- and post-test): Establishing Criterion Validity Item Performance
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e The CCMI is an 11-prob|em, Qpen-ended part (c) diagram above. Please make sure that the relative magnitude of your
instrument. Full credit (1) S—— Eithor E>C>D>A=BF or E>C>D=A—B=F vectors is. consistent among the points. Indicate clearly if ' = 0at any Preliminary Comparison of Student Performance at CU
e Fiiaes & nenease arediar £ 0) of the points. 3 recent semesters of pre/post data from CU Boulder.
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