
Level	
  1	
   Level	
  2	
   Level	
  3	
   Level	
  4	
  
Descrip0ve	
  Wri0ng	
   Descrip0ve	
  Reflec0on	
   Dialogic	
  Reflec0on	
   Cri0cal	
  Reflec0on	
  

No	
  reflec(on;	
  descrip(on	
  of	
  
events	
  without	
  reasons	
  or	
  
jus(fica(ons	
  

Descrip(on	
  of	
  events	
  with	
  
reasons/	
  recogni(on	
  of	
  alternate	
  
viewpoints	
  

Discourse	
  with	
  self;	
  
explora(on	
  of	
  the	
  
situa(on	
  

Considera(on	
  of	
  broader	
  
historical,	
  social,	
  and/or	
  poli(cal	
  
contexts	
  

	
  	
  

Students	
  at	
  this	
  level	
  are	
  encouraged	
  to	
  con(nue	
  engaging	
  in	
  this	
  kind	
  of	
  deep	
  reflec(on	
  
They	
  are	
  also	
  encouraged	
  to	
  allow	
  this	
  reflec(on	
  to	
  impact	
  future	
  ac(on.	
  
•  Good	
  job	
  with	
  this	
  reflec(on.	
  
•  I	
  look	
  forward	
  to	
  reading	
  about	
  how	
  things	
  turn	
  out	
  when	
  you	
  try	
  this	
  new	
  method.	
  

…	
  On	
  the	
  basis	
  of	
  these	
  sort[s]	
  of	
  experiences,	
  I	
  have	
  been	
  thinking	
  for	
  the	
  past	
  few	
  weeks	
  that	
  a	
  PhD	
  in	
  a	
  
par2cular	
  subject	
  isn’t	
  enough	
  to	
  qualify	
  someone	
  to	
  teach	
  a	
  subject.	
  …	
  I	
  think	
  its	
  unfortunate	
  and	
  
unnecessary	
  that	
  so	
  many	
  students	
  should	
  suffer	
  the	
  consequences	
  of	
  having	
  to	
  learn	
  from	
  a	
  PhD	
  who	
  was	
  
never	
  trained	
  to	
  be	
  an	
  educator.	
  	
  I	
  also	
  think	
  …	
  that	
  it’s	
  patheDc	
  that	
  our	
  country	
  does	
  not	
  give	
  its	
  highest	
  
efforts	
  in	
  an	
  educaDonal	
  system	
  to	
  empower	
  all	
  Americans.	
  	
  To	
  me,	
  it	
  seems	
  only	
  natural	
  that	
  you’d	
  want	
  one	
  
of	
  your	
  most	
  valued	
  assets	
  to	
  be	
  the	
  academics	
  in	
  your	
  country.	
  	
  It	
  is	
  unfair	
  that	
  different	
  Americans	
  receive	
  a	
  
different	
  standard	
  of	
  educaDon	
  –not	
  by	
  fault	
  of	
  the	
  teachers	
  but	
  because	
  of	
  the	
  higher	
  level	
  administra2on,	
  
who	
  decide	
  the	
  curricula.	
  	
  As	
  a	
  result	
  of	
  this,	
  I’m	
  starDng	
  an	
  FIU	
  Society	
  for	
  CriDcal	
  Pedagogy	
  along	
  with	
  two	
  
other	
  students.	
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Descrip0ve	
  Wri0ng	
  

I	
  only	
  had	
  one	
  sec2on	
  	
  for	
  the	
  second	
  week	
  so	
  far,	
  because	
  I	
  have	
  another	
  one	
  on	
  Fridays.	
  	
  The	
  topic	
  of	
  the	
  
tutorial	
  was	
  velocity	
  and	
  graphs	
  of	
  velocity	
  vs.	
  2mes	
  and	
  posi2on	
  vs.	
  2mes.	
  	
  I	
  found	
  out	
  that	
  students	
  had	
  
some	
  difficulDes	
  when	
  they	
  had	
  to	
  draw	
  the	
  graphs.	
  	
  SomeDmes	
  they	
  confused	
  the	
  velocity	
  with	
  the	
  speed,	
  
but	
  I	
  explained	
  [to]	
  them	
  that	
  the	
  speed	
  is	
  the	
  magnitude	
  and	
  the	
  velocity	
  also	
  indicates	
  the	
  direcDon	
  of	
  
moDon	
  according	
  to	
  the	
  sign.	
  	
  Fortunately,	
  I	
  did	
  not	
  have	
  any	
  problem	
  at	
  the	
  moment	
  of	
  explaining	
  
something.	
  	
  I	
  think	
  I	
  did	
  it	
  well.	
  	
  
LAs	
  wri(ng	
  at	
  this	
  level	
  are	
  usually	
  provided	
  with	
  ques(ons	
  to	
  begin	
  reflec(on:	
  
•  Why	
  do	
  you	
  think	
  students	
  confuse	
  velocity	
  with	
  speed?	
  
•  How	
  do	
  you	
  determine	
  what	
  strategy	
  to	
  use	
  in	
  assis(ng	
  students	
  with	
  their	
  difficulty?	
  

Descrip0ve	
  Reflec0on	
  

In	
  my	
  recent	
  labs,	
  students	
  were	
  finding	
  it	
  difficult	
  to	
  make	
  connec2on	
  between	
  velocity	
  and	
  posi2on.	
  	
  They	
  
would	
  remember	
  it	
  for	
  a	
  second	
  or	
  two	
  then	
  forget	
  about	
  it,	
  probably	
  thinking	
  they	
  won’t	
  need	
  it	
  again.	
  	
  I	
  
used	
  what	
  I	
  learned	
  from	
  my	
  reading	
  to	
  my	
  lab.	
  	
  I	
  made	
  connec2ons	
  from	
  what	
  they	
  already	
  knew	
  about	
  
slope,	
  and	
  used	
  it	
  in	
  these	
  mo2on	
  graphs.	
  	
  It	
  was	
  also	
  hard	
  for	
  me	
  to	
  know	
  what	
  the	
  students	
  understood	
  and	
  
didn’t	
  understand	
  about	
  the	
  topic.	
  	
  I	
  tried	
  to	
  get	
  an	
  idea	
  of	
  this	
  by	
  asking	
  them	
  quesDons,	
  and	
  seeing	
  where	
  
they	
  struggle.	
  	
  Some	
  of	
  the	
  groups	
  had	
  the	
  correct	
  answer	
  but	
  when	
  it	
  came	
  to	
  explain	
  why	
  they	
  drew	
  it	
  [the	
  
graph]	
  one	
  way	
  and	
  not	
  the	
  other,	
  they	
  were	
  clueless.	
  	
  

•  Wri(ng	
  that	
  includes	
  the	
  details	
  of	
  events	
  during	
  the	
  teaching	
  experience	
  	
  
•  Also	
  must	
  provide	
  reasons	
  and	
  jus0fica0ons	
  for	
  the	
  events	
  	
  

Dialogic	
  Reflec0on	
  

…	
  some	
  of	
  the	
  students	
  that	
  I’m	
  tutoring	
  got	
  terrible	
  scores	
  while	
  using	
  proofs	
  that	
  I	
  showed	
  them.	
  …	
  the	
  
way	
  they	
  used	
  them	
  was	
  incorrect.	
  During	
  the	
  tutoring	
  sessions,	
  I	
  don’t	
  write	
  down	
  every	
  single	
  detail	
  on	
  the	
  
board,	
  but	
  I	
  verbally	
  explain	
  things	
  as	
  I	
  write	
  them	
  …	
  The	
  problem	
  with	
  this	
  is	
  that	
  the	
  students	
  only	
  write	
  
what	
  I	
  write	
  on	
  the	
  board,	
  and	
  they	
  end	
  up	
  using	
  what	
  I	
  write	
  as	
  their	
  own	
  answer	
  on	
  the	
  test.	
  	
  So,	
  …	
  they’re	
  
leaving	
  out	
  huge	
  chunks	
  of	
  the	
  argument.	
  	
  …	
  I	
  could	
  remedy	
  …	
  this	
  by	
  wriDng	
  everything	
  on	
  the	
  board,	
  but	
  I	
  
don’t	
  know	
  if	
  this	
  addresses	
  the	
  real	
  problem	
  …	
  The	
  goal	
  should	
  be	
  for	
  the	
  students	
  to	
  understand	
  the	
  
argument	
  and	
  be	
  able	
  to	
  reproduce	
  the	
  argument,	
  …	
  I	
  think	
  I	
  should	
  start	
  …	
  [geMng]	
  them	
  more	
  involved	
  by	
  
having	
  them	
  do	
  the	
  proofs	
  themselves	
  and	
  then	
  leMng	
  them	
  know	
  what	
  they	
  are	
  doing	
  incorrectly.	
  	
  

This	
  student	
  would	
  likely	
  receive	
  feedback	
  encouraging	
  him	
  to	
  consider	
  alterna(ves.	
  
•  Could	
  there	
  be	
  another	
  reason	
  why	
  students	
  are	
  forge_ng	
  the	
  rela(onship	
  between	
  velocity	
  and	
  posi(on?	
  
•  Is	
  there	
  another	
  method	
  or	
  strategy	
  you	
  could	
  use	
  to	
  determine	
  student	
  understanding	
  of	
  the	
  topic?	
  	
  

•  Cri(cal	
  reflec(on	
  goes	
  beyond	
  surface	
  considera0ons	
  of	
  events.	
  
•  According	
  to	
  HaKon	
  and	
  Smith*	
  cri(cal	
  reflec(on	
  “demonstrates	
  an	
  awareness	
  that	
  ac(ons	
  and	
  events	
  are	
  

not	
  only	
  located	
  in,	
  and	
  explicable	
  by,	
  references	
  to	
  mul(ple	
  perspec(ves,	
  but	
  are	
  located	
  in,	
  and	
  
influenced	
  by	
  mul(ple	
  historical,	
  and	
  socio-­‐poli(cal	
  contexts”	
  	
  

•  Wri(ng	
  that	
  includes	
  considera0on	
  of	
  mul0ple	
  reasons	
  and	
  weighs	
  them	
  against	
  each	
  other.	
  
•  HaKon	
  and	
  Smith*	
  describe	
  this	
  as	
  being	
  a	
  kind	
  of	
  conversa(on	
  with	
  one’s	
  self.	
  

Students	
  wri(ng	
  at	
  this	
  level	
  are	
  encouraged	
  to	
  con(nue	
  with	
  this	
  kind	
  of	
  reflec(on.	
  
•  I	
  look	
  forward	
  to	
  reading	
  more	
  about	
  your	
  thoughts	
  on	
  the	
  American	
  educa(onal	
  system	
  and	
  your	
  class.	
  
•  I	
  look	
  forward	
  to	
  reading	
  about	
  how	
  things	
  go	
  with	
  your	
  FIU	
  Society	
  for	
  Cri(cal	
  Pedagogy.	
  	
  	
  


